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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help 
improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending 
of pupil premium had within our school.  

School overview 

Detail Data 

School name Alexandra Park Primary School 

Number of pupils in school  425 

Proportion (%) of pupil premium eligible pupils 82  

Academic year/years that our current pupil premium strategy plan covers (3 year plans 
are recommended) 

2021/2022 to  

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Phil Brooke Headteacher 

Pupil premium lead Claire Williams  

Deputy Headteacher 

Governor / Trustee lead Anne Trafford 

Chair of Governors 

Funding overview 
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Detail Amount 

Pupil premium funding allocation this academic year £121,055.00 

Recovery premium funding allocation this academic year 

School-Based Tutoring allocation 2021-22 

£  34,000.00 

 £    8,707.50 

Pupil premium funding carried forward from previous years (enter £0 if not applicable) £0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state the amount available to 
your school this academic year 

£163,762.50 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our school is committed to ensuring that all children, irrespective of their background or the challenges they face, make good progress, achieve 

high attainment across all subject areas and enjoy enriching experiences and opportunities while at our school. Our school values of Care, Aspire 

and Achieve are entrenched within our approaches including our pupil premium strategy.  

We also consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. The activity we have 

outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven 

to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our 

school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved 

alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through the National Tutoring Programme 

for pupils whose education has been worst affected, including non-disadvantaged pupils. In addition to the NTP, we also have a wide-ranging 

approach to ensure educational recovery for all children. This approach including strengthening relationships between parents and carers and 

therefore improving parental engagement. We also prioritise the social, emotional and wellbeing needs of all of our children and families.  

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the 

impact of disadvantage. The approaches we have adopted complement each other to help all pupils excel. To ensure they are effective we will: 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they 

can achieve. 

 Use an evidenced-informed approach which is rigorously monitored and evaluated. 
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils and staff indicate underdeveloped oral language skills 
and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and 
in general, are more prevalent among our disadvantaged pupils than their peers. 

2 Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater 
difficulties with phonics than their peers. This negatively impacts their development as readers. 

 

3 Our assessments and observations indicate that the education and wellbeing of many of our disadvantaged pu-
pils have been impacted by partial school closures to a greater extent than for other pupils. These findings are 
supported by national studies.  

This has resulted in knowledge gaps leading to pupils falling further behind age-related expectations, especially 
in maths. 

4 Our assessments (including wellbeing surveys), observations and discussions with pupils and families have 
identified social and emotional issues for many pupils and a lack of enrichment opportunities during school clo-
sure. These challenges particularly affect disadvantaged pupils, including their attainment. 

Teacher referrals for support have markedly increased during the pandemic. More pupils currently require 
additional support with social and emotional needs than has been the case pre-pandemic.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have 

been achieved. 

Intended outcome Success criteria 

Improved oral language skills and vocabulary among 
disadvantaged pupils.  

Assessments and observations indicate significantly improved 
oral language among disadvantaged pupils. This is evident 
when triangulated with other sources of evidence, including 
engagement in lessons, book scrutiny and ongoing formative 
assessment. 

Improved reading attainment among disadvantaged pupils.  KS2 reading outcomes in 2024/25 show that more than 85% of 
disadvantaged pupils met the expected standard. 

Improved maths attainment for disadvantaged pupils at the end of 
KS2.  

KS2 maths outcomes in 2024/25 show that more than 85% of 
disadvantaged pupils met the expected standard. 

 

To achieve and sustain improved wellbeing for all pupils in our 
school, particularly our disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demonstrated 
by: 

 qualitative data from student voice, student and parent sur-
veys and teacher observations 

a significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils     
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges 

listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 75,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Ensure the quality of teaching and learning across the 
schools is consistently high.  

Coaching and mentoring used to develop and support all 
teachers. 

High quality professional development opportunities within 
school and through the use of external partners such as the 
EEF, NCETM and the Local Authority.  

All staff including supporting staff are part of our package of 
professional development opportunities designed to ensure a 
high quality, evidence-based approach to teaching and 
learning. We run Teacher Research Groups, Lesson Study 
and many other models of professional development across 
our whole school to ensure that all staff are motivated, 
knowledgeable and prepared to deliver the best curriculum, 
and have the skills to do so.  

Our ECTs (Early Career Teachers, formerly Newly Qualified 
Teachers) have additional non-contact time and a dedicated 
mentor with specific non-contact time dedicated to supporting 
their development. 

https://educationendowmentfoundation.org.uk/educ
ation-evidence/guidance-reports/effective-
professional-development 

 

https://www.gov.uk/government/publications/teacher
-recruitment-and-retention-strategy 

 

https://www.gov.uk/government/publications/early-
career-framework 

 

 

 

1, 2, 3,4  

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://www.gov.uk/government/publications/teacher-recruitment-and-retention-strategy
https://www.gov.uk/government/publications/teacher-recruitment-and-retention-strategy
https://www.gov.uk/government/publications/early-career-framework
https://www.gov.uk/government/publications/early-career-framework
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Develop EYFS and KS1 teacher and support staff knowledge 
and understanding of Early Reading development.  

EYFS Lead, Reading/Phonics Lead and Year 1 teacher will 
co-facilitate/attend the EEF Preparing for Literacy Programme 
delivered by the DHT for the Research School. Time and 
resources will be provided in school for the implementation of 
the programme recommendations ensuring a robust and 
evidenced-based approach to language, communication and 
Literacy with the early years and KS1.  

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-early-years 

 

https://educationendowmentfoundation.org.uk/education-
evidence/early-years-toolkit/early-literacy-approaches 

 

 

 

1, 2 

Continue to develop mastery approaches in maths. We have 
2 Mastery Specialist Teachers in school working for the 
NCETM who lead on providing professional development 
opportunities for all staff. We also have 2 additional 
Professional Development Leads who work across the school 
on projects to improve maths teaching and learning.  

A particular focus for this year will be the implementation of 
‘Mastery in Number’. This programme will focus on fluency 
development from EYFS through to Year 3 and will follow the 
Teacher Research Group structure of professional 
development.  

https://educationendowmentfoundation.org.uk/guidance-
for-teachers/mathematics 

 

 

2,3 

The use of high quality resources in maths to support 
learning.  

We use the White Rose Maths scheme of learning and 
resources to support our approach to teaching mathematics 
across school.  

https://educationendowmentfoundation.org.uk/guidance-
for-teachers/mathematics 

 

3 

Implement DFE approved Phonics Programme. 

Monster Phonics will be used in Reception, Year 1 and Year 
2 and for intervention/progression across KS2. All staff will 
receive high quality training form Monster Phonics and follow 
on PD throughout the year from our reading lead. 

https://www.gov.uk/government/publications/choosing-a-
phonics-teaching-programme/list-of-phonics-teaching-
programmes#fn:2 

 

1, 2 

 Our reading/phonics leader will have non-contact time 
weekly to support and develop our approach to reading 

https://educationendowmentfoundation.org.uk/guidance-
for-teachers/literacy 

 

2 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/early-literacy-approaches
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://educationendowmentfoundation.org.uk/guidance-for-teachers/mathematics
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes#fn:2
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes#fn:2
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme/list-of-phonics-teaching-programmes#fn:2
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy
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throughout the school. This work will involve TRGs and 
ongoing training for all staff. 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £ 61,000 

Activity                 Evidence that supports this approach Challeng
e 
number(s
) 
addresse
d 

Additional 
interventions for 
phonics/reading/mat
hs delivered by 
academic mentors. 
Full time mentor 
working across the 
school and part-time 
mentor 3 days per 
week in reception 
delivering NELI, 
phonics, early 
reading and SEL 
interventions.  

https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-
intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20re
ading. 

 

https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-
targeted-academic-support 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-
emotional-learning 

 

 

 

1, 2, 3, 4. 

Reading Recovery 
teacher employed 
and trained. Working 
with year 1 children 
and training and 
implementing 

https://www.ucl.ac.uk/reading-recovery-europe/reading-recovery/research/effectiveness 

 

2 

https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20reading
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20reading
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20reading
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.ucl.ac.uk/reading-recovery-europe/reading-recovery/research/effectiveness
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Reading Recovery 
approaches and 
interventions across 
school for struggling 
readers. 

Staff training and 
implementation of 
NELI 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-
language-approaches 

https://www.elklan.co.uk/NELI/ 

https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-
intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20re
ading. 

 

 

 

1 

NTP (National 
Tutoring Programme) 

Tutor Trust working 
with identified 
children in year 5 
and 6 to deliver 
specific programmes 
for maths and 
English. 

School –led tutoring 
for identified children.  

White Rose Maths 
online small group 
tutoring for PP and 
vulnerable children. 

https://nationaltutoring.org.uk/ 

 

 

Ensure high quality 
speech and language 
provision is provided 
across the school but 
with a particular focus 

https://www.rcslt.org/speech-and-language-therapy/where-slts-work/education/ 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://www.elklan.co.uk/NELI/
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20reading
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20reading
https://www.rand.org/randeurope/research/projects/neli-evaluation-nuffield-early-language-intervention.html#:~:text=NELI%20appeared%20to%20have%20a,months%20in%20early%20word%20reading
https://nationaltutoring.org.uk/
https://www.rcslt.org/speech-and-language-therapy/where-slts-work/education/
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on our youngest 
learners. 

Qualified speech and 
language therapist 
employed to screen 
and provided 
programmes for 
trained staff to deliver 
and to deliver 
therapist programmes 
to the children most in 
need. 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £28,000 

Activity Evidence that supports this approach Challen
ge 
number
(s) 
address
ed 

Wellbeing leads 
(children) 

Training for the 
children 

Different colour t-
shirts to identify 
the leads within 
school  

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_
briefing_layoutvFINALvii.pdf 

 

 

Mental Health 
First Aid training 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/937601/Well
being-literature-review_final18052020_ap.pdf 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/937601/Wellbeing-literature-review_final18052020_ap.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/937601/Wellbeing-literature-review_final18052020_ap.pdf
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for staff. BUPA 
training.  

 

SENDCO/Safegua
rding Lead Senior 
Mental Health 
Lead 

 

 

https://www.gov.uk/guidance/senior-mental-health-lead-training 

 

Funded breakfast 
club for 
PP/vulnerable 
children. 

https://ifs.org.uk/publications/8714 

 

 

Free breakfast for 
all children 
everyday. 

https://ifs.org.uk/publications/8714 

 

 

Funded after 
school place 1x 
every week for all 
PP/Vulnerable 
children. 

Funded place at 
choice of 
enrichment club 1 
x per week. 
Dance, music, 
drama, football. 
dodgeball, science 
club for all 
PP/Vulnerable 
children. 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment 

 

 

 

Total budgeted cost: £ 164,000 

https://www.gov.uk/guidance/senior-mental-health-lead-training
https://ifs.org.uk/publications/8714
https://ifs.org.uk/publications/8714
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department 

for Education identify which ones are popular in England 

Programme Provider 

Monster Phonics Monster Phonics 

NELI  NELI 

Essential Spelling Herts For Learning 

Letter Join Handwriting Scheme Letter Join 

Reading Eggs 3P Learning 

IDL (International Dyslexia Learning) Ascentis 

 
 


